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History and Modern Cities






Two Cities: Comparing Chicago and Beijing

Haiyan Fu ( 154 # )
Northside College Preparatory High School, Chicago, Illinois

Language Proficiency Level: Chinese 3/Intermediate Low - Intermediate High
Age Range: 15-17

Class Size: 25-30 students

Time Frame: 1 block schedule class (102 minutes) for each class, with two lessons in total

Essential Questions:

e What is special about me and what do I share in common with others?

e To what extent or in what ways do I connect to others in my community and
in the world?

Sub-Unit Goals and Outcomes:

e Support students’ development of their abilities to use simple but coherent
language to express ideas/opinions on various aspects of daily life, compare
differences and identify similarities of two cities, and interact with/challenge
one another on topics concerned.
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Assess students’ abilities to use simple but coherent language to express ideas/
opinions on various aspects of daily life, compare differences and identify
similarities of two cities, and interact with/challenge one another on topics
concerned.

Standards: Based on National Standards for Foreign Language Learning

Communication:
-Interpersonal (1.1)
-Interpretive (1.2)

-Presentational (1.3)
Connection:

-Relate discussion topics to researched or learned information from social
science subjects, such as world geography, historical events, consumer
education, etc.

-Evaluate the information received or present a topic with personal views.

Comparison:

-Aspects of city life such as weather, population, dining, pastimes, traffic,
sports, etc. are compared between Chicago and Beijing.

Culture:

-Typical Chinese pastimes and hobbies such as 47 K #2 %, ¥ttt/ Kk %35,
HENF [ JEo B4 are discussed in the umbrella unit.

-Rules/regulations about public facilities are discussed using authentic
materials such as the X3z website and information from previous lessons in
the unit.

-Other aspects of life in Beijing such as traffic, population, and food learned
from previous units.

Community:

-Students are encouraged to learn beyond the classroom.
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Standards: Illinois State Foreign Language Standards
e 28.A. Understand oral communication in the target language.
-2b; -4
e 28.B. Interact in the target language in various settings.
-2a; -3a; -4b

e 28.D. Use the target language to present information, concepts, and ideas for a
variety of purposes to different audiences.

-2b
e 29.E. Understand geography of various target language societies.

-3

Unit Questions:
e Can students talk about the selected topics in a coherent manner?
e (Can students compare a variety of aspects of city life?
e Can students comprehend one another when interacting in the target language?

e (an students challenge one another on topics of discussion in the target
language?

e Can students relate their own ideas on topics of discussion?

Lesson Outlines:
Context of the Sub-Unit:
® Chicago public schools have a school year of 40 weeks. Every five weeks is

a progress report cycle in the official grading system. For convenience, all
Chinese courses are broken down into 5-week units.

e This featured unit is a sub-unit of one 5-week unit. It covers a week (two
block schedule classes) of lesson planning, emphasizing how to develop
speaking proficiency via interaction with comprehensive assessment.

e The Theme of the Unit: Z imd5 b %
e Week 1: K4 a4k IR £ 7%

Learning Focus: Introduction to the new unit; final project requirements and
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rubrics; identify interesting spots in Chicago; review topics related to city life.
Week 2: = I

Learning Focus: Four-word expressions, such as # —# =, Z #/\ 7, and
compound sentences.

Week 3: b7

Learning Focus: Online resources and authentic reading.
Week 4: Z m 5 b7 KRR, &AAF
Learning Focus: Comparison and oral assessment.
Week 5: 19 5% & N8B — g4t

Learning Focus: Individual project and assessment.

The Profiled Week 4 Sub-Unit Lesson Outlines
(2 days of classes; 102 minutes per class)

Talking about differences and similarities of the two cities b 7% - Z An

3

RE. &ABF
Day 1: Let’s do it together! X K&

Day 2: Let’s see who does it better! 5% 7%

Learning Objectives:

Students will be able to:

Day 1

Work together to talk about characteristics and personal views of Beijing and
Chicago (interpersonal);

Work together to compare Compare characteristics and personal views of
Beijing and Chicago (interpersonal);
Ask about characteristics and personal views of Beijing and Chicago

(interpersonal);

Suggest possible questions when making comparisons between cities
(interpersonal).
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Day 2

Collaborate with a partner to prepare for a presentation on given topics
(interpersonal);

State characteristics and one’s opinion of the selected topics of city life
(presentational);

Compare the selected topics on city life (presentational);

Request/challenge other speakers to elaborate on certain assertions
(interpersonal).

Teaching Focus:

Comprehensive use of all previously learned sentence patterns and vocabulary

Speaking:

Express logically developed and well-thought-out ideas (presentational)

Ask spontaneous and intelligent questions (interpersonal)

Grammar (Review/Recycle/Spiral):

Compound sentences (Students identified nine compound sentences to use;
see attached Course Material 1)

Comparisons (Students identified four ways to compare; see attached Course
Material 2)

Interrogative sentences

Word order of a statement:

Subject + (Time/Place/Manner) + Action: % AT L2 SR A —AL 47
P E

Vocabulary (Comprehensive Use):

Four-word expressions ( ¥ 5 a%,3% ) (See attached Course Material 3)

e Vocabulary (See attached Course Material 4)

Learning Difficulties:

e Word order: Due to possible interference from their native language (English),
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students may make mistakes with basic Chinese word order.

e For compound sentences, students may make mistakes with 5% ------ AR

by putting a subject after #t: * T F B 1A, #hZ mF A LA, Also
with Je oo 2RJG--ooo S ARFRATREEX LS,
Of all the four comparison sentence patterns (see attached Course Material 2),
students make the most mistakes with the b sentence: * db 7w AL Z Imif A
1% % 4% % . To prevent this kind of mistake from happening, two simple steps
are taken:

1. Avoid translating — When students are given preparation time before delivering
an oral report, only individual words are allowed as talking points;

2. Prompt with a mental alert — Write the sentence pattern on the board: if a
student uses it incorrectly, point at the visual on the blackboard so that student
may immediately self-correct.

Teaching Difficulties:

e Keeping a large number of students engaged when an individual student is
speaking;

e Teaching students at various levels of proficiency in one class.

Teaching Materials and Resources:

e Printed handouts (See Course Materials 1, 2, 3, 4, 5 attached at the end of this
lesson plan)

e Authentic materials:

http://www.tiantanpark.com/cn/a

Photos of Chicago and Beijing
e Stacks of colored paper cards, markers, and worksheets
e PowerPoint slides
e [nternet access (optional)

o Chinese Essentials Book 1
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Instructional Strategies:

To address development of coherent speech:

The key to any coherent discourse begins with clear thinking. A solid speech,
regardless of depth or sophistication, contains a beginning, middle, and an end.
To help students talk coherently, teachers rely on designing coherent instructions:

1. Selecting Instructional Goals:
Presentational and Interpersonal Communication: The topic of this lesson is
to compare two cities. Each student is expected to talk about one aspect of
the comparison at paragraph length for 1-2 minutes. Then the audience must
spontaneously ask three questions to interact with their fellow speakers during
the course of this event.

Major Linguistic Components: Four-word expressions ( 29 5 %% ), four ways of
comparison, and compound sentences have been developed during the previous
lessons and emphasized as the required elements in the assessment rubrics.

2. Scaffolding Learning:
It is important that new vocabulary is introduced based on the students’ needs,
and through use; that new sentence patterns are developed one at a time and
accumulated to express more sophisticated ideas; that new information is
integrated through a variety of means; and that new inquiries are expanded
upon in statements.

3. Engaging All Students:
To further enhance differentiated instruction, an extended list of vocabulary is
provided.
Certain students’ weaknesses or difficulties are to be identified and problems
solved on the spot and right after class.
Many language tasks/projects are designed to include cooperative learning, where
individual roles and obligations are clearly defined, recorded, and assessed.

4. Involving Students in Assessment:
The required elements and rubrics are communicated to the students as a rule
of classroom practice. The students participate in making the rubrics, and they
provide the language they feel strongly about.

5. Developing Critical Thinking:
Chicago Public Schools’ new teacher evaluation system emphasizes students

9
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asking “good” questions in class. To break the stereotype that students in world
language classrooms with limited language skills only use “baby talk”, world
language teachers need to rationalize and secure critical thinking skills in our
practice.

Teacher modeling is crucial. A teacher in the language classroom needs to not
only model the use of the target language to initiate inquiries, but also use
questions to press students to think critically for deeper meanings. To start, a
simple question “# 4+ A7 or “4 4+ 4 R will serve the purpose. Also, always
guide the students to think out of the box: “i® A+ & T AL E? EAHH L H ik
#9 3% 457 ” Furthermore, acknowledge, and thus encourage, good questions at
all times.

This is the reason why there is a built-in session of the teacher modeling
question forms in the warm-up session and a “required but spontaneous Q&A™
after each oral presentation.

The byproduct of this design (required free Q&A) is that students are fully
engaged when others are presenting.

Day 1

Learning Objectives:

Students will be able to:

e Work together to talk about characteristics and personal views of Beijing and

Chicago (interpersonal);

Work together to compare characteristics and personal views of Beijing and
Chicago (interpersonal);

Ask about characteristics and personal views of Beijing and Chicago
(interpersonal);

Suggest possible questions when making comparisons between cities
(interpersonal).
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Instructional Steps:

Part I — Housekeeping: Daily Routine (5 minutes)

1. Teacher takes attendance while students practice characters either on the board
or at their desks to prepare for daily dictation.

2. Formative Assessment — Dictation (10 minutes)
1) Students write their names and the date in Chinese on the dictation sheet.

2) Teacher says 10 phrases selected from the reading by the students from the
previous class: $)8E-T; =B, Bhy, R, BA, B Wk, FF, B, L&,
and students write them down. It will be helpful that teacher repeats the

phrases in sentences as they appear in the reading:

AMERILET ., wy. HeF. s I E. 9. 5K, ]
ZEZHmBAARBLED—RED, BT AR, ST AH, RIEEL
By, BRMR R B, AH A XHEHR? BAAMERELE R, X
TRYMA, T4k, THAR, FhFT, SHRRT, 254
FET. RERA-ALEHAR, ZHRLELE, F2AE T2
Ao ZAMRKRG, EHEALARE.

3) Students swap papers and quickly check each other’s writing, circling
mistakes and signing their names at the bottom.

4) All papers are collected and submitted to teacher.

(Practicing the characters or using new vocabulary in written homework
serves as part of the homework. Also, an extra phrase will oftentimes
be selected as a bonus point for grading as an incentive to practice more
characters.)

3. Review — Check Homework (10 minutes)

(The previous day’s homework was to write about Beijing. Integrating new
vocabulary and compound sentences is a requirement.)

1) Teacher asks students if there are questions concerning the homework.

2) Students read a neighbor’s written homework and select a good sentence or
something they would like to share with the class.

Sample Sentences:

11
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)R T A Legde T ALl oh, e WER EF SN ER, heplhs
w. xFE,

2) BRI T AR LT LIEFRA, AR EZES, gk, sk 47
IME, TRFEEANRBEOAETTLTEA, FRARSE LI,
BT AR SR T LR B4,

4. Homework Collection

Part II - Main Content: Comparing Two Cities

Pre-Activity 1 (10 minutes)

1. Teacher-student (T-S) and student-student (S-S) interaction (Interpersonal)

Purpose: To brainstorm topics of comparison.

FANAA S0 E T LA b TAHGEIE T K. HAAE BT, B
— X AT AL ZR 57 LAHMRLERT R —HR? Wodniil:
Students name the topics for comparison, and teacher projects class notes onto
the big screen. If topics from previous learning are overlooked, teacher gives

hints: 2 e 89 & 79 5718 A L T R B RR? sl ?

2. Summarize the notes and list 12 topics:

OBmF(Ar, BEF)QDRAQ B D F3 @ HHh © ~H
@ apEE @ nk © 4A0iEz O34 @ BrEFRR

(Class notes are to be posted at the end of day on Google Drive to share with
the whole class.)

Pre-Activity 2 (10 minutes)

Teacher-student (T-S) and student-student (S-S) interaction (Interactive)

Purposes:
e To establish parameters of the language task;
e To set to work collaboratively on content of the comparison;

e To provide a sample to scaffold learning.

1. Organize students into groups of 3-4; each group has a computer to work with.

12
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2. Communicate format, requirements, and rubrics for the oral presentation due
next class.

3. Teacher discusses with the class briefly but very clearly the format and required
grammatical elements of the oral presentation. Teacher also invites students to
review the oral presentation rubrics that have been established for Chinese 3.
(Show quick visual now and post details online after class.)

Format:

Two-minute oral presentation on one randomly chosen topic
Two on the spot questions for Q&A sessions

Required Elements:

Use of compound sentences — see Course Material 1
Use of all four ways of comparisons — see Course Material 2
Use of four-word expressions ( = 5 j&.i& ) — See Course Material 3

Five Categories to Be Assessed:

Content - Five facts

Pronunciation and tones

Fluency and speed of speaking (absolutely no reading)
Accuracy (grammar)

Logic of speech

4. Warm-up activity — Scaffolding before group work (Interpersonal)
FAVET XL S TEKGAE, EARR? FHEADENGRE F—RHA
— 18 AFE B 49 “talking points”, K& &AT—A KB,

Teacher asks students to pick a topic as a working sample: 44

sedh 4 (5 facts )

% B | A5
BHAE: LR, TR
KR . ARF., &7

PRITEAF

Teacher projects class notes onto the big screen while students are talking.
Teacher guides the conversation.

13
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Activity 1 (15 minutes)

For Learning Objectives 1 and 2
Purpose: To organize ideas and lay out talking points.

1. Students sit together in groups. Each group is given four topics to work
with. Students follow the sample to create talking points for each topic
(interpersonal);

2. Students post group-generated talking points on a class Google document to
share (interpersonal and presentational);

3. The whole class reviews the final document and comments on it (interpersonal).

Activity 2 (15 minutes)

For Learning Objectives 3 and 4
Purpose: To review sentence patterns and brainstorm questions.

Students sit in groups as before. Teacher asks each group to create two lists:
learned compound sentences and four ways of comparisons (interpersonal);

Each group generates 10 possible questions on various topics for comparison,
then shares them with the class (interpersonal).

Post-Activity (15 minutes)

Purpose: To assess correct use of the sentence patterns and questions.

1. Review and reinforce: Teacher shows the required compound sentences (Course
Material 1) and four ways of comparison chart (Course Material 2) on the
projector so that students can revise their lists (interpretive);

2. Assessment: Teacher asks the students which patterns tend to be problematic;
students give examples of correct use of the sentences (interpretive and
presentational);

3. Teacher draws students’ attention to:

CRS , S #& Verb” ( #t can only be placed before a verb, not a subject);
“S % Verb, & Verb” ( #& can only be placed after a subject not before);
“A Jt B Adjective by How Much ( & cannot appear before the adjective)”;
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“A Sk B —#F ( Adjective)” (Use “3& / #=”, not “}t”).

Assessment: Teacher asks each student to share with the class one question that
they think is the best (presentational).

Summarize and give homework assignments (5 minutes)

Teacher does the following:

1

2.

. He/She repeats performance assessment requirements and rubrics;

He/She reminds students what all course materials and supporting documents
are, and where to find them;

.He/She gives homework assignment: Ask students to prepare for oral

presentation and assessment.

By this time, teacher has communicated with students at least three times the
tasks that they must perform on their own with sufficient support. If that is not
enough, ask students to verbalize one or more times.

Part III: Communication after Class

Teacher makes sure that all students have access to the course materials and

related documents for learning after school. Besides printed materials, teacher

may also post all course materials, class notes, and homework assignments online.

If any students do not have Internet access, a hard copy has to be provided.

Google Drive Postings

Homework:

Prepare to talk about 12 topics about Beijing and Chicago. Your presentation will be for two
minutes on one of the 12 topics, chosen at random. You will also improvise two questions in
total during the interactive part of the presentation.

Your speech must include use of all four categories of comparison patterns, some four-word
expressions, and some compound sentences.

Refer to the postings on the Google Drive “Chinese 3/compare 2 cities” folder for your presentation.

15
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Posting 1: Comparison Topics

Comparison Topics for next class speaking assessment:
DOERF (AL, EF)IQ RAQ RED EFH O Hith©® 2B
@D LprEE® B @ LA WiEs O 3 @ RIEFR R

Posting 2: Sample Questions

i) 75 -

T ATRIL? 2 I AEPRIL?
AFAGEDG? AOH S V7 A S4B ? 2 edor?

2 mFRIARAL, LA AL ARG ?

F At 2448 BT & A Z e IARAL?

Ao b W EAHH 4 —Hfo R —H a3 7

AR SR A AR A,

RS EAIRE? FHRA]
HHIR—ThFEZ mFead (32, HL, I, 25FF),

Posting 3: Required Sentence Patterns'

£4:

1B B iheesens

yJE 5 JS , (S)BRV eeeee (G- , (S)FRV eeeen )
I S TE DT

4, RAwenne 78 Bleososo

51 ...... D&y

6. — il eeeens — i e

TERT cooeee PAIR, oo & (Inclusive ) / #f ( Exclusive ) ------
8.(S) e, Rigeee, (F) oo

1 Postings 3 and 5 have been repeatedly used throughout Chinese 2 and 3. Students should be familiar with them by
now, but still may need to be reminded from time to time in order to use them for more sophisticated language tasks.

16



Four Ways to Provide Comparison (visual on board)
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~
BE WEE bEARE KA
BF - BIF - BIF - B+
g A—Ak KIEARE A RFWRE T | RTRE T
WA X, TALFE X(H#% ) —HwIF50,
T AA KR, F KR,
_ J
Posting 4: Four-Word Expressions
BRI K= RFE =Z=HH =ZAREE BN
FRG R waEmANG HEANE WHHEH Te+E SELY
Posting 5: Speaking Rubric
Speaking Rubric
4 . Does Not Meet Meets Exceeds R
Evaluation . . .
Requirements Requirements Requirements
Fewer than 5 facts 5 facts with details More than 5 with
Content additional
information
- Major flaws and Minor flaws No flaws
Pronunciation and ) . ,
incomprehensible at but quite
Tones ) .
times comprehensible
Unnecessary pauses; Artificial flow; Native-like, natural
Fluency Y . .
speaks with visual cues no reading flow; no reading
Speed of Speaking | Slow Natural speed Natural speed
Random sentences Organized point Organized speech
) by point with with supporting
L fS h
ogic of opeec supporting details details and
natural transitions
Contains grammatical No grammatical Self-expression and
Accuracy errors errors creative use of
\_ sentence patterns )

17
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Differentiated Instruction:

e Allow Student A extra time for preparation and speaking

e Provide Student B with handout that has pinyin for key vocabulary

Teacher Self-assessment:

e What went well?

What would need more review in the next class?
Did the activities help students learn effectively?
What should be done differently?

Day 2

Learning Objectives:

Students will be able to:

Collaborate with a partner to prepare for a presentation on given topics
(interpersonal);

State characteristics and one’s opinion of the selected topics of city life
(presentational);

Compare the selected topics of city life (presentational);

Request/challenge other speakers to elaborate on certain assertions
(interpersonal).

Teaching Materials and Resources:

18

Handouts: List of compound sentences

A basket with X number of hidden topics (X = # of students, with some topics
repeated)
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® Visual of four ways of comparison on blackboard (highlight the “}t.” sentence)

e Computer projector

Teaching Focus:

Students speak individually as well as interact with one another in target language.

Instructional Steps:

Part I - Housekeeping: Daily Routine and Pre-Activity (5 minutes)

1. Teacher takes attendance;
2. Students each pick a partner to prepare for the presentation (see procedures below);
3. Students pick up the compound sentences handout;

4. Teacher explains the procedures and restates the requirements and rubrics once
again briefly and clearly.

Format:

Two-minute oral presentation on one randomly chosen topic
Two questions for on the spot Q&A sessions

Required Elements:

Use of compound sentences — See Course Material 1
Use of all four ways of comparison — See Course Material 2
Use of four-word expressions — See Course Material 3

Five Categories to Be Assessed:

Content - five facts

Pronunciation and tones

Fluency and speed of speaking (absolutely no reading)
Accuracy (grammar)

Logic of speech

19
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Part Il - Main Content: Comparing Two Cities

Warm-up Activity 1 (10 minutes)

For Learning Objective 1

Purpose: Students prepare for oral presentation with support from a partner
(interpersonal).

Instructional Procedures:

1. Teacher prepares a basket in which there are folded slips that bear the 12 topics
for today’s comparison presentation. There are 2-3 slips with the same topics
and a total number of slips equal to the number of the students in class.

2. List of the 12 topics and the order for presentation:
OmFT (AT, HEF ) RAQ xil @ %3 O HiHh © A H
@ LpEiE® nk @ £A W23 A shih @ RERRR

3. Students come into the classroom, draw a topic at random, and are
automatically paired with another student who happens to pick the same topic.
The two students work together to prepare for the oral presentation.

4. While students are working together, teacher writes the four ways of
comparison on the blackboard as a visual reminder.

Warm-up Activity 2 (2 minutes)

Purpose: Teacher models the Q&A to scaffold the oral presentations.

e Teacher emphasizes that asking relevant questions is also part of today’s
assessment. Each student is required to improvise two questions. A 1447 9]

A 19 AL
e Tips on how to ask good questions: & 4 2] [#] #2 7
1. Z&9T,
2MﬁaM%M%oTuM%Mﬁﬁ&y Wode : A 248 AT TE
T IARAL? R E L Fnif 67 KA SR AT 4 B R

Main Activity (70 minutes)

For Learning Objectives 2, 3, 4

20



Theme 1

Purpose: To assess students’ speaking performance.

Teacher-student (T-S) and student-student (S-S) interaction (interactive and

presentational)

1.

Students take turns talking for two minutes about the topic they picked, then
ask two relevant questions during on the spot Q&A sessions.

. Teacher serves as the time manager and occasional grammar reminder, but only

when the “}t” sentence is stumbled on. Usually, if students make a mistake,
teacher points at the sentence pattern demonstrated on the blackboard to draw
attention, and students will correct themselves immediately.

. Teacher assesses each presentation and interaction with quick notes or check

marks on the rubrics.

. Teacher pays full attention to all student speakers, uses eye contact and facial

expressions to show agreement and encouragement during the whole process,
and expresses emotions through body language, short comments such as “fk
% | /& & | 5275 27, laughter, etc., in order to make these presentations and
interactions a true communicative experience for everyone.

Sample Presentation and Exchanges:

Student A:

Talking Points:

o Mm¥K#

o I P IR

WL &

o M AW

o HKMAE

Sample narration:
HSRBRTEBRGMB AL, AN BRAE, RANFEEZRG N E

ARK, AAZE S5, TAVTEGHLENFAK, LT, PRGOS

YWERKFSHLF LT 5. RAZRN I LA, ThFentbia,

AATEGm LK, bRk, ZhFREERGHA, KR

ATEGEA, MELEPTEE KT, TEUAINRE, ZhTH—H=

WREA LD SR FRAZFHRK, LFTRA LA LR FLIEN,

21
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TRAFFERE, ShTFHELAORIAZKRY, EHFRCL, LRA L
& 1 & ABE R K4eif, Chairman Mao? Jet Li? BRZ m-Feh)m %A b
TR, TARTEZ T m 7T A EL,

Q&A

Student B: #+ 27 A Z4RHE L I 0g i LKA ZR? TR L 7
¥ RET .

Student A: B A & FAEAL L i, KEZ I,

Student B: AR R piZ 2 R B o

Student A: 4fv&., B AK T MZ AT AR Z IR EE, AT LT,
Student C: A+ 24k 5L Jet Li £ AL TAH &89 1 LA? HTFEH LA
Teacher: 1 X A4, JetLi R L=/l A4,

Student A: Jet Li TT R A LAY, TS E B Asmidfl,

Teacher: 3k # %F, #ff, T—1A

Post-Activity (5 minutes)

Purpose: To summarize today’s lesson and connect with the next sub-unit.

Summarize and Give Homework Assignment (5 minutes)

Teacher does the following:

1. He/She makes general comments and generously appraises what students have
done well;

2. He/She draws attention via projector to guiding questions and writing rubrics
of Final Unit Project;

3. He/She reminds students what and where to find all course materials and
supporting documents;

4. He/She gives homework assignment: Ask students to work on written draft
(handwritten or typed) by answering questions.
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Part III: Communication after Class

Teacher makes sure that all students have access to the course materials and
related documents for learning after school. Besides printed materials, teacher
may also post all course materials, class notes, and homework assignments online.
If any students do not have Internet access, a hard copy has to be provided.

Google Drive Postings

Posting 1: Class Notes

Class Notes: Suggested questions for the next part of the project:

1. AR IR 3 A AR 2
2. R T E?
3. A 4 B JE) A SR AT AY BT 1) 2
4, FRA A LA T miX e EF?
5. BB LAEZMIEE(AT) 7
6. & 4?7 A A KRIAMEF?
1. 21K, B4
Homework:
Revise the draft of your own place of interest
Reminder:
Project due date

Posting 2: The End of Unit Project

The End of Unit Project (Written and Oral) 4 B—4~iF &4k
‘A
1. KA L
2. 37 | 5 A
3. R 3| A#4 Attractions/ 4% &,
4. 2FFR(AEHT)
5.h %, ¥F
6. fRegaFE: At A XARIL?
7. T A% B8]

23
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8.1

ES
T~
9. 3id

Posting 3: Writing Rubric

( Does Not Meet )
Evaluation . Meets Requirements Exceeds Requirements
Requirements

Functional Lack of four-word Some proper use of Creative and proper
expressions four-word expressions/ use of four-word

Language mostly imitation of the | expressions

Use sample
Lacks proper use of Proper use of frequently | Uses a variety of
compound sentences used compound compound sentences

Functional sentences correctly

Language Lack of comparison Some use of Uses a variety of

Use comparisons comparisons in both

positive and negative
forms

Text is developed Text is developed with Text is developed with
without proper format proper format and
proper beginning- creative/interesting
middle-end format features
Information is Information is provided Information is provided
not provided in in a recognizable with specific/additional
a recognizable sequence and with details

Technical sequence and with some details

Aspects of | adequate details

Writing Sentences have major | Sentences have a few Rare grammatical
grammatical errors minor grammatical errors
(suggesting computer mistakes
generated text)
Not all in characters; too | All sentences are All characters are
many characters are in characters; a few correct without
mistakes (or typos) characters contain mistakes in writing

S writing mistakes )




Teacher Self-assessment:

e What went well?

What would need more review in the next class?

Did the activities help students learn effectively?

What should be done differently?

Course Handouts:

Course Material 1 (List of compound sentences)

Theme 1 W

Compound Sentences:

1 B e B yleeesss

2. B2 ... , (S)BhV eeeee € Ty , (S)FRV eeeee )
3 Z K , TR

4. AR wneee 75 [l ooonoc

SX ...... b QIR

5, =i oooooc =] cocose

Course Material 2 (List of four ways of comparison)

( Four Ways to Provide Comparison (visual on blackboard) h
BEX REE A NE! KR
B+ B+ BlF: B+
EhmFL—AK | AREBLMWT RFHE T | AERE T
W X, TALT X(H£2%). HFESR,
| AmatrkF. | TR )
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Course Material 3 (Four-word expressions)

Sample Text
£ AT ——L o

Zd R ERFHIGR—IGHRRT, RELALBR K091 HmiE.
HEERRLE, ®RALGZNF S 69 % RS

BEHL, REFBZBRBGAAN: AHARY, AOATBITE, A
AdTER, BRITHH % Ak,

Yo RAR E RS A L R, FBARKE LA AT R 5 TR T 2l
g, BXE, RERTAA B £ KD R fe k9 @A\ Tr R HE, HATE
J& BXTENE AT EAN, FFHRA,

R AR LA b Sears Tower, R T VLXIXA . RERER EAF=EX
1, FihE L@k, IRTREWNFEF R, CEXEANTH, ZReNip
XET,

BREZMFRE—AN+TAETENRT, REIECHLZ-ANSLLH. S
ISR R
AR
D & &—35: to come firston the list/ 2 A FAAF P F 2 2 InF 4 B — 3585 P 5,

(@ #—#4 = one of the top ones/ Hz 2 Ak 4k —H =893 F K 7
(@ = & A% insmall groups; in threes and fives/ 4R &4 B 4%, 52 A1 = AR B

EREBR,
@ w @\ . from all sides; all around; all directions/ FAmiX K Jb R 69 Ak B 2 H g
AT o

® &I : allkinds of /| 7 /& ey R B AFNIT, H LAHA

® s~Ah £ £ . scared out of your mind/ 2 "F 1443 540 £ £ .

@ K%\ . everyone talking at the same time/ TR Et, Fl 41BN\ FRIFA R
(o

& ENTF . tobe flustered, perturbed or upset/> 8 2| T, 4eg s 2L LT,

© =% extreme effort/ & A T A4 =R 6 A A, F BN R,

@ +4+%£: perfect! X FiEA+ATE£0F,

) W43 . scenic beauty/ X A F A LA K, HZRF4ed ,

@ # 4. shopping/ K & ERLEHT

@ %KL K, busystreet/ A7 LKL K, I #Hi,
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WM. to negotiate a price/ HEAE F A F BT, R EVRITMENT

(@5 F Br £ %% . to be so scared that you are powerless/ R & 2| £ R,, &3t F Mk 3k,
P& . but; yet; however; while/ HF A A AR AT, ERIPANMKE R,

@ %% %% colorfull X k&, ARSKS%,

% 504k variety; pluralism/ Z e # A % TALH IR

(Made by Hong 2010)?

Course Material 4 (Vocabulary list)

EBIA:
WA ZmFegdF I ILeg H oy
b

SHhEHER(3D) F@2D HhiE/ ERE P BB ERAE
ATy FHTEAE HHE BEE EXFRT KE BEXR#&E
RRFHME BAT AR R

% A

b 2
A

RAEE
JEHBARTT VA
oy A% wY FHaisE
LT
ik FILK TWILTF HE ANE

=R IR AN E WEE R wE A (Z)i (8)
WA HRER IARL AREU

i

(All vocabulary is selected by students during class)

2 C. Hong was a student teacher in 2010. She made this text based on an old version of class materials and texts.
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Course Material 5 (Texts for Chicago and Beijing)
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Sample Reading 1
ZhFR—AKART, RERHF=ZXRT, EERHTEHR, (REELEH
A3, LREFN,)
Z A AT E BB AR E B0 H AR A B )
TmFEALGEFAR, ARS, Au ik,
Zd R —ANEFERGERMT ., BE, 2
. XA F AR L
ZmIFtm AR, RAILEH, 1222 e

Fik%, LEFARL, BHRSAAGIL,
Z g Ak S xR, P R R R EBARH L,
Sample Reading 2

kFEATEG B, EPEGF, ZPES KWK T,

TN FEATERSHEHF—F 7,

A FA—ANEFEZGERRT, £ FER
& MHFEEF PO,

KA —ANEEGRT, A=T5F0GmE, T
AT AR S 4R+,

KA —ANEFRERORT ., RT FLOET.
BiAE AL, AR S A ZRAE, i RIE,
Win, Hiz., AEE,

RIS AL — A4 R IARAC GG IR T

WEHZ AT E A, ERTRRKKG, HE)76
LEF A RAELLT,

RIEREREFHRR G, RFHRIZE TP
SRKE, ERE-AMRKGAE., —F5 %k, KT
Bk, RIZFHAAFFS S0HE, AORNLE LR
KA, A RAEREE R, 427 RIE0
FLER-RPHRAZE., RAREGEZ]

HRR—F, RABRSAZTREBIES K, S5
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AEFA AMIEAILKRS . . HaT . s, 15 Bk, BX, #M
ZEZAARERBERIES, P AR. ST A, BRI, BAR
i, A 2ZHHR? BAAMIBGRRE—AR, KT RYMA, hTHk
M, THAR, FHRFT, SHRHRT, 2FLFFT,

RIZRZ ANt nE, XAIINELXE, FFAZ, FZ2HRFZIHRRK

ﬁ‘9 %’%Aﬁlﬁﬁu%o

Haiyan Fu ( /&3 ), author of Chinese Essentials: What and How,
has been teaching Chinese to speakers of other languages professionally
since 1982. She teaches at Northside College Preparatory High School in
Chicago. She has research interests in second language acquisition, teaching
methodology, and learning resource development.

DoV oV ol e e e e e et e oV oV o ol o S S
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A Significant Historical Figure: Qin Shihuang

Xiaolin Chang ( & 4% )
Lowell High School, San Francisco, California

Language Proficiency Level: AP Chinese/Intermediate High

Age Range: 15-18

Class Size: 25-30 students

Time Frame: 50 minutes per day, with about 10 lessons in total for the entire unit
Essential Questions:

e What could be learned about a country’s history by examining a historical
figure’s contributions?

e How could historical events impact modern daily life?
Unit Goals:
Students will be able to:
e Describe the significance of Qin Shihuang;
e List Qin Shihuang’s contributions, in both written and oral presentations;

e Use the expression £+ 7y # to state their opinions more formally.
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Standards: Based on the National Standards for Foreign Language Learning

Communication:

-Interpersonal (1.1): conversations; e-mail writing
-Interpretive (1.2): reading

-Presentational (1.3): presentations

Connection: Learning Chinese history.

Comparison: Looking at influential people in US history.

Culture: Learning about Chinese characters, the Great Wall, etc. through
studying Qin Shihuang.

Community: Learning more about Chinese history at the local Asian Art
Museum.

Learning/Teaching Focus for Instructional Sessions:

Can students identify in which dynasty Qin Shihuang played a significant
role?

Can students name Qin Shihuang’s contributions to the unification of China?

Can students use the phrase /£ 7y 1 to express what they know about Qin
Shihuang’s historical impact on different areas of Chinese society?

Lesson Outlines:

Day 1: Introduction to Qin Shihuang’s name, dynasty, and his efforts to unify

China.

Day 2: Reviewing and reading, checking students’ understanding of learned

content, and helping them learn more specific vocabulary and expressions.

Day 3: Grammar practice focusing on £+ 7 # and how to use this structure

in sentences and discourse.

Day 4: E-mail practice and cultural presentation preparation; practice

interpersonal writing with the learned materials.

Day S: Cultural presentation: Practice presentational skills using the learned topic.

Day 6: Listening practice and reading: Practice comprehension skills related to

Chinese history.
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Days 7-8: Students’ PPT presentations: Create opportunities for students to
organize their research results for their presentations.

Day 9: Lesson quiz: Design a quiz or quizzes depending on how much time is
available. They could be oral, written, or reading quizzes.

Day 10: Additional information related to Qin Shihuang or more discussions
about Chinese history: Chinese proverbs, movies, or any extra stories
about Qin Shihuang.

Learning Objectives:
Students will be able to:
Day 1
e [dentify in which dynasty Qin Shihuang lived;
e Tell what China was like before it was unified by Qin Shihuang;
e Name some of Qin Shihuang’s contributions to the unification of China.
Day 2
e Demonstrate their knowledge by answering questions about what they have
learned about Qin Shihuang;
® Recognize newly learned vocabulary items and pronounce them correctly.
Day 3
e Usethe f£----- 77 @ structure in sentences and discourse;

e Translate sentences from English to Chinese and Chinese to English using the
newly learned structures.

Day 4

e Comprehend an e-mail requesting information about important historical
figures;

e Reply to an e-mail and give suggestions regarding important historical figures.
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Day 5
e Organize information gathered about Qin Shihuang;

e @Give an oral presentation about Qin Shihuang with accurate information,
pronunciation, and intonation, which will also demonstrate oral presentation
skills such as formatting, organization, etc.

Day 6
e Choose correct answers about Qin Shihuang from listening comprehension
practice;

e Correctly pronounce new vocabulary words and identify their English
meaning.

Days 7-8

e Use PPT to show the class their extended knowledge of important historical
figures;

e (ollaborate with classmates to work on group presentations;

e Demonstrate oral presentation skills by sharing their PPT with the class.

Day 9

e Show what they’ve learned from this lesson by recapping Qin Shihuang’s
historical impacts in their oral presentations.

Day 10

e Tell additional stories related to Qin Shihuang, such as Chinese proverbs

derived from Chinese history related to Qin Shihuang, or learned from a
movie about Qin Shihuang.
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Suggested Lesson Plan

Day 1 (Sample Lesson)

Learning Objectives:
Students will be able to:
e [dentify in which dynasty Qin Shihuang lived (interpretive);
e Tell what China was like before it was unified by Qin Shihuang (presentational);

e Name some of Qin Shihuang’s contributions to the unification of China
(presentational).

Teaching Focus:

Introducing Qin Shihuang and his contributions to the unification of China

Learning Difficulties:

There might be too many new vocabulary items for students. The historical
background of Qin Shihuang’s unification of China might be too difficult for
some students to understand.

Teaching Materials and Resources:

e Pictures of the Great Wall

PPT slides about Qin Shihuang (Google Images is a good source of pictures)

A list of key vocabulary (Co-reference: see the Chinese text below)

Integrated Chinese Level 2 Part 2 by Yuehua Liu and Tao-chung Yao (Lesson 18)

TR SIS A, SR At
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Instructional Strategies:

Set-up Stage (10 minutes)

1. Ask students warm-up questions such as:
1) How far back does the history of China go? P E i £ A % K ?
2) What do you know about the Great Wall? 4R o3t K 3" ?

3) Do you know any important people in Chinese history? #:4rid ¥ £ 71 & L&)
BN

These questions can be in Chinese or English. The purpose is to get students
interested and engaged. At this point, students might not have enough
vocabulary to share their knowledge of the topic.

2. Show pictures/slides of the Great Wall. Each student says one sentence about
it. They can repeat what is already said if they do not have anything new to add
or do not know what to say. The teacher can start with:

KmARK,
KAk,
LR &Y
Kbz g b,

K AR
KR E W,
KA TF S E AT,
B RIRET LT IR B A
BRBAATHRIAR,
xPE—FELRKR,

Teacher can model one or two sentences, and then ask each student to say one
sentence. Depending on the class size, students may take turns and say one
or more sentences. If students have difficulty thinking of sentences, teacher can
give them a hint by asking questions about the Great Wall. If possible, teacher can
assign homework the previous day, asking students to do research on the Great
Wall.
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Comprehensible Instructional Input (20 minutes)

1. Based on the Chinese language text below, share facts about the Great Wall
with students. The following questions serve as advance organizers:

1) KIRAA L BHEM 2264 2

2) KIS Mg ey 2

3) ifFe KIMEHART?

4) A 215 KR

SYBKJBAT ZKeFA? AT VAN T VA2

Teacher can ask students to share their knowledge of the Great Wall. After the
introduction to the Great Wall, teacher starts the presentation on Qin Shihuang.

2. Introduce Qin Shihuang to students. Teacher starts the presentation by asking:

1) iR A4EZ?
2) VT A 2 2

Teacher’s presentation about Qin Shihuang includes the following:

1) Give students a brief history of ¥, E - # and show them a map of ¥, E -t
H using Google Maps.

2) Introduce Qin Shihuang PPT (Google Images)
Teacher can find pictures on Google Images such as: http://china-mike.com/
wp-content/uploads/2011/03/chinese-characters-writing-evolution.gif to give
students a visual aid to understand why Qin Shihuang had to do what he did.

Guided Practice (20 minutes)

1. Give students a copy of the vocabulary list. The list can be as-is; ask students
to look up definitions on their own after class, or the teacher can give the
pinyin and definitions depending on time and students’ language proficiency. If
time is an issue or most students are non-heritage, provide the definitions and
pinyin. Tell students when the vocabulary quiz will be and how they will be
tested.

2. In groups, have students study vocabulary together. Make sure they know the
meaning of all the words, and know how to pronounce the bold-faced words.
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Vocabulary:

A2 AE e @il KRB L BE X %— %is Kb
RE E--Hm@E B ki BER Xy ABE S£L 4E
g2k BEEH AAE %Y KE F¥F EE¥T ONT R#E A
AH iEsh Xt TA A OB MR EE RERE EF 4
WSS R Ry RE KRR A KRR

3. Show the PPT about Qin Shihuang again. One slide at a time, groups of
students describe in Chinese the information presented in the slides.

4. Independent practice and assessment: Show the PPT of Qin Shihuang and ask
individual students to say one or two sentences about Qin Shihuang and his
contributions.

Independent Practice

Homework: Read F E % — 1% 2 fv——% %4 2 and answer the comprehension
questions below. (This reading sample was simplified from an article in Common
Knowledge about Chinese History{ ¥ B B % % 12 ) published by 252 F H ik
#)

HEE—(NEFT—=RE
ANTUET 770 FABE R —ADE, BREFERMEBER, KA
B, AZRZEATTHFHENE, REHRXRTSABER, EATH 221 F
%—7T+H.,

REARRARZGETE, ROTHWBLF”, Nk LR < b

e}

A 2%—TEE, RTREABL—OFH,

Gk, EEGEGT @, AR ERARX A 36 A, ATEEE, A2
HBAE R BANFRERT, FNB LA, AXHG T ERGE—FEAR,

BZFFE@, AL RG—T EEH, ARG E SRR —4.
A2 AR ESHERE —AMrf, AMIEREZRHeE, EXKE. &
ERETFST@AMNRFGIFE, RV IEL—T R T, AR R A6
PEEAG, RETENEFTHEZFAR, B, A B2E%—T £,
Al T WGBS R,

Ty
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XA @, A2 h—T LE, DA G LE, A
W2H—T PEAE, BAEART AT R R AR 1R
SR, AR LTAR—XF, T LA, RiE£MT @,
AI 2 AMT — R F, foth— P EAGRIMA AR A5G, TSR
TEZ, AHFH B HEAS, FIAea BHGET o 5 RA AR
FARM LR, AR EZRFRETWE L2 L4EPA, BERELES
A AP A S L A A

EEFEFT, AHIITKT AR, BRT KK, ©EThF, BF7T
é}i"}é-é/]q:o

A4 2%—TFPE, AFYEFEA2F. LER L EARTEZOER,
it 8 X —NEE, MR REREEEATTERE ZAET RE Y,

Comprehension Questions

1. Who is Qin Shihuang?

2. In terms of the political system, what did Qin Shihuang do?
3. In terms of the economy, what did Qin Shihuang do?

4. Why is it so important to have the same money?

5. What did Qin Shihuang do to protect unified China?

Note: These questions will be answered by students in English first (interpretive).
After practice reading, teacher asks the questions again in Chinese, and students
are expected to answer them in Chinese (interpersonal).

Day 3 (Brief Outline)

Activity 1 (20 minutes)

Purpose: Instructional input on the language forms f£---++- Ty, A E (in
terms of... )
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. Teacher first shows PPT slides of the content studied the previous day. Each

slide has both a sentence with f& -+ 7 # and a picture for comprehensible
input; see the first four sentences below.

. Teacher models the sentences orally. Students follow the teacher as a class,

then individually.

. Teacher-student interaction: Teacher asks a student questions (/£ XAt 7 &/ L,

ABEMTHL? AEFH5 @, 2428 THL? etc.) and the student
answers by using A+ 7y @1 / £ . Then students ask each other questions, as
a class divided into two groups, or in pairs.

. Class presentation on the dialogue just practiced by students in pairs or groups.

Examples:

) EBGET @, REZH—T VA,

2) BT By, Bkt 24— T LF/HBIAE,
NEEFH @, RFELBAT R/ FTRT HexE,
4) EZGI @, RELH—TRT /B2,

Activity 2 (15 minutes)

A 4

Purpose: To relate specific content from the previous activity on & % £ to

students’ general life by using the language form f&--+- i/ k.

1.

See the instructional input (the four sentences below). Teacher shows the
sample sentences to students and explains the linguistic elements which may
pose difficulties for comprehension.

. Pair work: Pass out the sentences below and ask students to read for

comprehension.

. Student interview: All students are required to stand up and walk to the front

of the room to find partners with whom they have not talked this week. Each
student will ask three students two questions by using /&« 7y / L based
on the sentences they just practiced in pairs.

. Report the interview: Teacher asks two or three volunteers to report their

interview results to the class.

) EFHF @, REA L KKGEM; EB5E @, /A EILLH,
) EIAEG @, MRS EAEFAMRLE, FFEZRW,
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3) EFSHE, M RGERE; ERFH @, thRERIES, FIARST
AL S
4) AT &, WARER; AR R R

Activity 3 (15 minutes)

Purpose: To consolidate understanding and usage of the expression 7£.-+ - FrE/ k.

1. The previous instructional input on the expression £+ 7y #7 / £ was limited
to the sentential initial position. Based on the previous two main activities, the
instructional input will extend to a more flexible position of /& -+ i/ E
by placing it either before or after a subject and always before a verb.

2. Teacher provides sentences below by PPT and leads a discussion of the
differences between this group of four sentences and the previous eight
sentences: iX v /> 4] F IR AR N4 F A B X (form) EA H 4 R
Bl ? Students’ meta-linguistic awareness and meta-cognitive strategies are
encouraged.

3. After discussion, teacher sums up the language form and functions of f£ -+

Zrdr/ k.

4. Class practice: Have students individually (or in pairs if the task is difficult) do
the following exercise.

WEREIER AT, BT
EEEFE I E ERAAZE ETAGE
EMIm ERESE EFI 5@

1) 4 A, B RF XA BNIRAF 0 St

2) % FAKKF, B AN F TR, REAEH 69 A AR
B F R

3) RILHEAN BE| T —L B, B RATR NS MR A,

4) & 027 *FRATE W BIARK, AR A R0 AR LA AT
e %,

5) , R B LT RRE, ARTRELLEERERN ARG,

6) , WAl 3 T AR—FE, MUK NG, o HIE e,
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7)) B ARGETIER S, P
AR BB TR

BRRKAAZS, HFREZFH,

Homework:

1. Students will review and finish the task of filling in the blanks above if they
did not have time to do so in class.

2. Students will prepare for an in-class discussion on Day 4. The topic of the
discussion is “Who is a very influential person in American history?” Put
students in groups of 2-3. They will choose one person and describe their
significance using £+ 7y #7. Provide students the vocabulary if needed.
Students report back to the class with a group PPT presentation using 8-10

slides.
Rubric for PPT Presentation (Total Points: 10)
Rating Excellent 5 Good 4 Adequate 3 Poor 2-1
Information Information Some Many information
Content accurate; well mostly information errors;
Delive organized accurate; errors; poor
(Grou ryPoin ts) good poor organization
P organization organization in for the entire
some parts presentation
Excellent Sporadic Some errors in Many errors in
Language pronunciation errors in pronunciation pronunciation
Competency and grammar; | pronunciation | and grammar; and grammar;
(Individual clear voice and grammar; | voice not clear voice not clear
Points) mostly clear
L voice
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Day 4 (Brief Outline)

Activity 1 (25 minutes)

Purpose: To practice interpretive and presentational skills via reading and
replying to an e-mail.

E-mail practice:

The following e-mail response practice could be done in a language lab with a
time limit or assigned as homework. Teacher discusses this with students before
they do the task.

1. Reading strategies practice:

1) Look for key words: Teacher helps students find the key words via
techniques such as putting distinct stress on key words in boldface while
reading the passage loud.

2) Look for requests: Teacher leads students to focus on linguistic clues such
as AE R AR oo ?

3) Look for meaning via language forms (the underlined sentences below) by
asking students questions such as Z= L Ao 4F XX AR AR T? Ik 4
WA 49, ete.

KN FX
M. PPT #h4
A .

G5!

WARARRKEART . RFTE2H? BRE? ZNALES LR E
FAAK AR e A éé)d’wukmxz”@-/\}f’: KXEA, B—ARE,
ARAE R TA, RBR—AF B L EANBLEGF FA, DTk
EFTEAL, RAELRERE - BH, BT EAEE EHIF—A
A 2R

7 B ARAR PR B AR 69 DL, AT

FX
2015.1.24
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2. Writing skill practice:

1) Clearly specify the requirements for the reply. Provide students with
the following list of points to which they are required to respond:

Greet and tell Li Wen about your school work.

Recommend an important person in Chinese history.

Explain why this person is recommended.

Suggest how to make a good PPT presentation.

2) Discuss linguistic organizers and connectors for students to use. The list
may include as follows:

BT R -eeee , ARk Voo
RA B AKE?

Z e , A
R, e

3) Provide a sample for students to discuss or critique. It is necessary to use a
couple of student samples to critique before or after they finish the task. The
advantage of showing the sample before the task is that students know what
will be expected.

Activity 2 (25 minutes)

Purpose: To further practice oral presentational skills on a significant person in
Chinese history.

Prepare a cultural presentation: Qin Shihuang

When students practice recording cultural presentations, the following points may
be useful for pedagogical consideration:

1. There is no time limit for students’ first practice recording.

2. Allow students to make several recordings and submit the one which satisfies
them.

3. Ask a couple of students to present their work in person to the class. Teacher
and other students critique the presentations.
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Teacher’s Sample of Cultural Presentation

A RFPASEANEH, ENTIHT 22l F45—TFYER, 5—5,
AW EMTRS EZNENE, AFENAR—FLEHE TR T

E&FFE, FE2A—T 545, HRT ZW B EFR;
RG—TRT . EZH, HRBAZFREAATIRKGER,

EXT @, RE2%—T XF, 71T ZAMZE 6 R,
EEFHE, ATRPFERZIT G2, 742845 T Kk,
BBGE L, R4s2de B 36 MAR, FRRT AL T RERGE,

L2 NE—ANRE, T —RIRE, ke ¥ LA LR BIRIE,
RIETIRS B, FTwWEENMEPA, EERRONEZEZERRTIRS A,
FIRFL “ ZE2 X" A XHNRE, —AREILS R,

AB2RPEAE—ANL2HF, LAFEARSL E—ANEZHAMY, FFE
09 AR K

Sample Topics for Supplementary Materials:

HFE., fEHNAL,. TEXRRIK
B BFCR, ARG

Xiaolin Chang (& //\#X ) has been teaching AP Chinese and serving as the World
Language Department Chair at Lowell High School in San Francisco. In the
professional development field, she was on the committee of the Chinese
section for the National Standards for Foreign Language Learning for K-12.
Her professional experience in AP Chinese Development includes being
a member of the AP Chinese Language and Culture Exam Development
Committee and the Professional Development Advisory Group, co-author
of the Pre-AP Summer Institute manual, and one of the syllabi contributors
to the AP Chinese Teacher’s Guide. She also serves as a College Board AP
Chinese workshop consultant.
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Critique

Two Cities: Comparing Chicago and Beijing — Haiyan Fu
A Significant Historical Figure: Qin Shihuang — Xiaolin Chang

A good curriculum and instructional plan integrates effective implementation
of National Standards for Foreign Language Learning in the classroom,
methods that help learners acquire communicative skills, and classroom
management in a student-centered environment. The two designs in this
section, Two Cities: Comparing Chicago and Beijing by Haiyan Fu and 4
Significant Historical Figure: Qin Shihuang by Xiaolin Chang, are such
examples. Each chapter provides rich pedagogical information and detailed
advice that is beneficial not only to Chinese language teachers but to
classroom teachers of other subjects as well.

In applying the national and state standards, Fu’s primary concerns are how
to effectively facilitate students’ learning, and how to assess their language
performance. The designs show that keeping standards-guided “instructional
purposes” in mind for every class activity is critical.

With clear and focused goals, Fu carefully designs classroom activities that
scaffold students’ learning and performance. For example, in the section
“Instructional Strategies”, Fu offers both rationale and methods of five
important components of instruction design. They are conceptualized and
integrated with scaffolding steps to optimally facilitate learning:
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1. Selecting instructional goals that will be assessed via learning outcomes

2. Facilitating learning through scaffolding where a variety of teaching
techniques are required, such as questioning, feedback, reviewing, and
spiraling

3. Engaging all students via differentiated instruction and cooperative
learning

4. Conducting student-centered assessments where students can participate
in deciding the test contents and format

5. Developing critical thinking skills by triggering students’ curiosity
and promoting their logical thinking, as well as provoking them to ask
interesting ( 7 % ¥:#9 ) questions and alternatives such as “i& A H 4 7T
AEE?

Activities presented in the second part of Fu’s design vividly detail how
these concepts and techniques are executed. Students perform real-world
tasks regarding daily life topics ranging from history and geography to
traffic, food cultures, and leisure. Step-by-step instruction fosters students’
learning in a standards-guided, communication-oriented, and performance-
based classroom.

In Chang’s design, the stage is set by asking questions that trigger students’
curiosity. Content-based activities immediately engage students in studying
historical facts on the Great Wall and Qin Shihuang. Students create
meaning from their readings, and construct their knowledge via discussion.
History, culture, and biography are internally linked by the Chinese language
that students are using as a tool for their discoveries.

Drawing upon their teaching experience, both authors insightfully select
instructional focuses that include not only language forms, but appropriate
contexts in which students map forms to meaning and function. Fu’s
design provides pedagogical grammar, pinpointing errors that English-
speaking learners frequently make, such as the word order of adverbs and
the comparison construction. Chang’s design uses e-mail as a tool to help
students develop their specific learning strategies at the discourse level,
with suggestions such as “Look for requests”, “Look for key words”, and
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“Look for meaning via language forms”. Guiding students in the use of
meta-cognitive skills is crucial in helping them learn how to learn. Both
designs present skillful combinations of language form, content, and
function to encourage students to use language correctly and appropriately.
Furthermore, both authors have created curriculum materials which are
pedagogically sound, authentic, and innovative.

Chang constantly offers classroom management strategies and instructional
tips throughout her design. In a similar manner, Fu also provides a
“Housekeeping: Daily Routine” section that offers practical skills by
showing how to create a good class tone and rapport between the instructor
and students. For example, the requirements for assignments to students
should be well-planned and detailed, and the instructor’s speech should
be brief and very clear. In such an instructional setting, students become
autonomous in their learning, with a clear understanding of their work and
responsibilities. To visualize the concepts and practice, interested readers
may also see Fu’s teaching demonstration, published by Annenberg Learner
at http://www.learner.org/channel/libraries/tfl/chinese/fu/.

Both designs raise concerns worthy of discussion. Fu’s design is rich in
content with myriad information related to linguistic, cognitive, social,
and emotional aspects. Her students meet the challenges competently, as
demonstrated in the Sample Presentation and Exchanges section of her
design. It is important for readers to first clearly see the rationales and
principles behind her designed activities, and then adapt these to their own
instructional situations. The vocabulary requirements of Chang’s design
seem to be at a very high level of difficulty in comparison with the rest of
the content and exercises given to students. Balancing new and infrequently
used vocabulary in a content-based curriculum remains a challenge in both
curriculum design and instructional implementation.
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